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I. Introduction

The mission of the Ohio Child Welfare Training Program (OCWTP) is to promote
the delivery of high quality, family-centered child welfare services to abused and
neglected children and their families by assuring that staff in the child welfare
system are properly trained. With this mission in mind, the goal of the OCWTP’s
Evaluation Work Team is to establish a continuous, comprehensive, and
coordinated system for the evaluation of the impacts and outcomes of OCWTP

training activities.

The 2001-05 Request for Proposal, issued by the Ohio Department of Job and
Family Services (ODJFS) called for the development of strategies to evaluate
knowledge acquisition, knowledge comprehension, skill demonstration, and skill
transfer that occur as a result of OCWTP training. This document presents and
discusses a continuum of potential evaluation strategies for the OCWTP’s
consideration. It describes a variety of potential evaluation research design
methodologies and reviews their strengths, their limitations, and barriers to their
implementation, to help the OCWTP develop a comprehensive plan to evaluate
training provided through the program.

II. Previous OCWTP Evaluation Activities

In recent years, the OCWTP has conducted many feedback studies and other
evaluation activities to gather data on the training implementation process,
program and training outputs, and the quality and effectiveness of selected

OCWTP training curricula and initiatives.

A review of prior evaluation activities is important for several reasons. Prior to
evaluating outcomes, an organization must first document the degree to which a
program is actually operating in accordance with its program plan. The goal is
to compile a body of information about the effectiveness of program operations,
and to use this data to identify failures in program implementation which might
impact training outcomes. Moreover, the OCWTP has considerable experience
using a variety of evaluation methods and strategies, and should utilize and

build upon this experience in future evaluation activities. Finally, the OCWTP
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has accumulated an extensive body of previously-collected information, which
can help in formulating questions for future research, and which can contribute
to a chain of evidence that enables OCWTP to more accurately interpret the

findings of future evaluations.

A brief summary of prior evaluation activities is presented here to contextualize

the continuum for future evaluation activities.

Participant Response Evaluations of OCWTP Workshops

Since 1986, the OCWTP has conducted formative (i.e. process) evaluations of all
OCWTP workshops. The workshop evaluation form, which is completed by
trainees at the conclusion of every workshop, has been an essential source of data
for ongoing OCWTP process evaluation and quality control. Aggregate data
from these evaluation forms allows the OCWTP to review and monitor each
workshop, each trainer’s performance, and the relevance of the training for the
group, as well as to identify problems in curriculum content and training
delivery. The immediate availability of this data after completion of a workshop
prompts OCWTP training managers to provide needed technical assistance to
trainers, to modify curricula for content, relevance, or skill level, or to terminate a

trainer from the pool of approved trainers.

OCWTP Feedback Studies

OCWTP has conducted a large number of feedback studies about a variety of its
curricula and training programs. These have been reviewed in more detail in a
report completed in the fall of 2002. The most relevant of these studies are

briefly summarized here.
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Skill Building Certificate Training Planning Study: Caseworkers and Supervisors
Training Programs

This feedback study was conducted to inform the design of the Skill Building
Certificate Training (SBCT) programs for caseworkers and supervisors. The
SBCT programs were developed to increase OCWTP's skill-building capacity.
The study included written surveys completed by caseworkers and line
supervisors, and focus groups with caseworker and supervisor key informants
from all eight OCWTP regions. The data was used to help OCWTP develop and
implement two SBCT programs, and to complete the design work for two

additional programs.
SBCT Caseworker/Supervisor Pilot Feedback Study

This study provided feedback on the pilots of the first two SBCT programs. This
is the only OCWTP study to date that incorporated an outcome-based research
design with experimental and comparison groups. The study included written
surveys of caseworkers and supervisors, pre- and post-testing, focus groups, and

key informant interviews with team members and trainers.
Building Skills in Family Risk Assessment Feedback Study

The focus of this evaluation was to determine the overall effectiveness of the
Building Skills in Family Risk Assessment workshop. This evaluation used written
surveys with workshop participants to determine their satisfaction with the
curriculum, and self-assessments of increased skill level in conducting family

risk assessments as a result of having attended the training.
Integration of Risk Assessment Into Caseworker Core Study

This study was undertaken to determine the degree to which caseworkers
understood concepts of risk assessment taught in Core workshops. Data
collection methods included written surveys of caseworkers, supervisors, and
Core trainers. Follow-up telephone interviews were also conducted with Core

trainers.
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Sexual Abuse Intervention Workshop Series Feedback Study

This study sought to collect data from participants in the seven workshops that
comprise the Sexual Abuse Intervention Series. The primary data collection
instruments were written surveys, which were administered to participants, RTC
staff members, and trainers. The standardized OCWTP workshop evaluation
forms were also reviewed. The survey examined the participants' level of
satisfaction with the training and perceptions of the influence of the training on

practice.
Feedback Study on the Caseworker Guide to Core

This feedback study on the Caseworker Guide to Core summarized four separate
smaller studies that had been conducted during the time the Guide was being
designed and implemented. The studies included written surveys completed by
participants at the conclusion of workshops using the Core Guide, and data
generated by focus groups which were conducted at each workshop that used
the Core Guide. The purpose of the surveys and focus groups was to better

understand the usefulness of the Guide and barriers to its implementation.

GOALS-RATE Enhanced Final Report

The GOALS-RATE Enhanced Study was undertaken to review the operations of
the OCWTP, and was a replication of an earlier GOALS-RATE study completed
in 1992. The enhanced study focused on a number of areas, including participant
demographics, participant satisfaction, perceived learning, perceived cultural
knowledge and utilization, transfer of learning, environmental support and
barriers to training, training program improvements, utilization of the Individual
Training Needs Assessment, and trainer assessment of program effectiveness. A
case study approach was also used to provide an in-depth description of how
OCWTP training activities had generated or enhanced programmatic changes in

recipient agencies.
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Statewide Training Assessment

The Statewide Training Assessment was undertaken to provide a multifaceted
overview of the current trends in child welfare, and the training needs of
professional staff working in public children services agencies. Data collection
strategies included extensive literature and administrative data reviews, focus

groups, survey questionnaires, and telephone interviews.

Previous OCWTP evaluation activities have been used to guide the OCWTP in
designing, modifying and improving its curricula and training programs. As
OCWTP plans a future evaluation effort that assesses knowledge acquisition and
comprehension, and the transfer of knowledge and skill from the classroom to
the workplace, it should determine if and how these previous evaluations can be

used to guide the design and implementation of future evaluation activities.

III. Definitions and Research Methodologies

Training evaluation is a form of field-based research. Its design and
implementation are regulated by principles of social science research and
program evaluation. To determine the most appropriate research methods to
evaluate training requires a fundamental understanding of general research

concepts and methods.

When designing any research project, two decisions must be made: what
research design best suits the purpose of the research, and what data collection
methods will be used to gather the information. Broadly, the research design
addresses the questions of how the research will be structured, who will
participate in the research, and when and where the research will be
implemented. The data collection methods addresses what specific information
will be gathered from respondents, and how the data will be collected. A third
variable, sampling, determines how participants will be selected for inclusion in
the research. Sampling falls under the category of research design, but is

important enough to warrant independent discussion.

Continuum of OCWTP Evaluation Strategies 4/3/03 Page 7 of 49



Research designs exist on a continuum from broad, open-ended, and
uncontrolled at one end, to rigorous and tightly controlled at the other. In
general, the greater the degree of rigor, the more likely the study conclusions will
be reliable, valid, and generalizable to persons other than those who directly
participated in the study. Increasing the level of rigor also increases the amount

of work and the cost to complete the research.

Stages on this design continuum are sometimes called pre-experimental, quasi-
experimental, and experimental. Pre-experimental research designs are
considered the lowest level of design. Their purpose is to gather a large amount
of previously unknown information with which to build general ideas and
tentative theories. They do not produce statistically sound data or conclusive
results. At the other end are highly controlled and rigorous experimental
studies, often conducted in laboratory settings, that attempt to isolate and prove
a direct causal relationship between two identified variables. Quasi-
experimental studies represent an attempt to incorporate greater controls to
achieve higher degrees of reliability and validity in the study, without incurring
the high costs and work load of purely experimental research. Quasi-
experimental studies are often the most rigorous designs possible in field-based
research, where it is impossible to control all the variables operating in the real-

world environment.

There are several types of commonly used research designs that address who is
included in the research, and how often they are sampled. Cross-sectional
research involves a single measurement of relevant variables in a single group. It
is often considered a kind of “snapshot in time.” A cross-sectional design does
not have an independent variable, and the group or population is surveyed only
once. Multiple group research involves gathering the same information from
multiple groups at the same time. The groups may be the same or different in
composition, and in similar or different circumstances, depending upon the goals
of the research. Longitudinal research involves multiple samplings of the same
group or groups over an extended period of time. The goal is often to document
changes over time, or to identify the long-term effects of certain variables. Pre-
/Post- designs collect data from an identified group or groups of respondents
either before or after an intervention, and often, both. Pre-/Post strategies

attempt to determine the specific impact of a particular variable or intervention.
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Data collection strategies can also be broadly grouped by type. Survey methods
require participants to complete some form of written response - usually a
questionnaire, a test, a survey form, or a standardized inventory/protocol. The
Classroom Performance System (CPS) used by the OCWTP uses computer
technology to implement survey data collection. Interviews require face-to-face
contacts between the data collector and the respondent. While written protocols
may be used to guide the interviewer, information is provided verbally by the
respondent and is recorded by the interviewer. Focus groups involve face-to-face
contact between data collectors (facilitators) and a group of respondents.
Observation requires the data collector to watch a respondent performing an

activity and rate their performance on a pre-determined set of criteria.

In more advanced levels of research design, a number of more sophisticated data
collection methods are available, including the Classroom Performance System

and embedded evaluations.

The Classroom Performance System (CPS) is a wireless response system that can
provide immediate feedback in the classroom setting. It allows every trainee to
respond instantly to questions. CPS hand sets operate using infra-red
technology, connecting without wires to a receiver unit provided as part of the
system. This new technology can incorporate surveys, formative training
evaluation, and pre- and post-tests into the training itself, and can provide both
on-site data collection and immediate feedback to participants. CPS is now
available at all RTCs in Ohio. Pre-tests and post-tests can be scored in a matter of
seconds, and workshop assessments can be quickly obtained to assure that

learning is taking place.

Embedded evaluation is a process of incorporating evaluation strategies within
the curriculum. Questions may be posed during training that require the
trainees to demonstrate their satisfaction, opinion, knowledge level or skill
acquisition. Embedded evaluations also provide immediate feedback to the
trainees, which can enhance their learning experience. Embedded evaluations

are easily incorporated into training using the CPS.
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Sampling is the means by which respondents are selected to participate in a
study. Key informant sampling involves selecting specific persons according to a
predetermined criteria, such as position, prior experience, or knowledge. A
sample may be constructed to represent a cross-section of a population, assuring
that all geographic areas, types of organizations, and demographics of
respondents are represented in the sample. Random sampling involves the
statistical selection of respondents, often generated by a computer, with no prior
knowledge of the characteristics of the selected respondents. In general, targeted
sampling is used when very specific information is sought, but the results cannot
be generalized to other populations. By contrast, purely random sampling offers
the greatest probability that the findings can be validly generalized to the rest of

the population from which the sample was selected.

Finally, researchers use a variety of statistical procedures to improve the rigor of
a study. Statistical procedures can quantify the strengths of relationships
between variables; test the impact of other, uncontrolled variables on the
outcomes; and provide different levels of assurance that the outcomes are related

to study variables, rather than a product of other variables or sheer chance.

IV. Training Evaluation Research

Training evaluation falls into the broader category of program evaluation
research. Rossi and Freeman (1993) define program evaluation research as, "the
systematic application of social research procedures for assessing the
conceptualization, design, implementation, and utility of social intervention
programs.” At various times, policy makers, funding organizations, planners,
and administrators need a body of data to help differentiate effective and useful
programs from ineffective and inefficient ones, and to enable them to plan,
design, and implement new programs that better achieve their desired outcomes.
This data is gathered and analyzed using highly standardized research designs

and methods.
To be useful, OCWTP training evaluation activities should be designed within
the framework and structure of program evaluation research, as described in the

previous section. However, given the scope and complexity of the OCWTP and

Continuum of OCWTP Evaluation Strategies 4/3/03 Page 10 of 49



its activities, this is a daunting undertaking. To assist the OCWTP in designing
an evaluation program of the proper scope and scale to achieve its desired
objectives, we present and describe herein a continuum of potential evaluation
strategies that are particularly applicable to training evaluation. We also discuss
their benefits and limitations, barriers to their implementation, and important
considerations for the OCWTP.

A Framework for Evaluating Training

After reviewing the training evaluation literature, the OCWTP Evaluation Work
Team identified the American Humane Association’s (AHA) prototype for
training evaluation as the most useful framework for evaluating OCWTP
training activities. The AHA model adapted and expanded upon Donald
Kirkpatrick’s (1968, 1979) original four-level model of training evaluation.
Kirkpatrick's model was the first comprehensive, published typology of training
evaluation criteria and methodologies. His work described the most appropriate
uses, benefits, and limitations of each type. His typology is widely quoted in the
training literature, and has provided the foundation for most of the evaluation

research that has occurred in the training field.

Kirkpatrick identified four levels at which training can be evaluated: Level I -
Participant Response; Level II - Learning; Level III - Performance on the Job;
and, Level IV - Results.

Level I - Participant Response

Level I evaluation samples participants regarding their feelings about and
reactions to the training. This is generally accomplished using questionnaires
distributed at the end of a training session. However, an unlimited number of
questions can be asked, depending on the goals for the evaluation. While
participant reaction data represents the opinions and judgments of the
respondents, and is therefore likely to be more subjective, there is no reason to
believe that participant views are not a sound source of data (Kohn and Parker,
1969). Kirkpatrick (1979) believes that participant response data can be very
useful, particularly if the assessment instrument is properly formulated and

tabulated, and accurate feedback is encouraged. He contends that trainee input
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can be very useful in determining the quality of the conference leader or trainer,
and that immediate feedback from trainees can lead to improvement of the
training program itself. However, participant feedback is not recommended if

the evaluation is seeking an objective measure of training outcomes.
Level II - Learning

Level II focuses on the measurement of knowledge and skills gained through
training. Knowledge refers to the learning of new principles, facts, and concepts,
while skill refers to the learning of new behaviors and techniques for
accomplishing a task (Parry & Berdie, 1999). The initial learning of basic facts,
concepts, and new skills is a necessary prerequisite to application of course
content to the job. Measurement at Level II is more complex than at Level I. It
requires the use of objective, measurable criteria, valid instruments, and
statistical procedures to document with certainty that learning has occurred as a
result of the training (Parry & Berdie, 1999).

Level III - On-the-Job Performance

Level III seeks to measure the degree to which new learning acquired during
training actually transfers to the job. Level IIl measures the actual performance
of new skills in the job environment. Measurement at Level III requires
comparable methodological and statistical rigor to Level II, particularly if
outcomes are to be attributed to the training event. Level III evaluation typically
involves the use of such instruments as participant action plans, questionnaires,
interviews with employers or supervisors, observation of job performance, and

the review of administrative data (Parry & Berdie, 1999).
Level IV~ Results

Kirkpatrick's Level IV seeks to determine the outcomes of a training program at
the organizational level. This usually requires a complex experimental research
design, with standardized measures and appropriate controls, that can clearly
demonstrate a causal relationship between the training activity and
organizational outcomes (Parry & Berdie, 1999). Most training evaluators

contend that Level IV evaluation is extremely difficult, if not impossible, to
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accomplish in complex organizations, where a myriad of intervening variables
cloud the relationship between a particular training event and organizational
outcomes. Level IV evaluation is more easily conducted when the desired
outcome is more concrete and easier to identify and quantify, such as number of

units manufactured, or profit.
The American Humane Association Levels of Evaluation

The American Humane Association (AHA) has recently published a model of
training evaluation for the human services that adapts and expands upon
Kirkpatrick’s original model. The AHA model also explicitly builds a continuum
of evaluation that incorporates both formative evaluation, which is designed to
assess the effectiveness of training processes, materials, and delivery, and
summative evaluation, which seeks to establish and verify the outcomes of
training. It is important that any evaluation continuum include both types of
evaluation. Information regarding the adequacy and effectiveness of the
training’s content, structure, implementation, and delivery are a necessary base
upon which we interpret data about outcomes. Outcome data collected on a
program that is incompletely or poorly designed and improperly or incompletely
implemented can lead to erroneous conclusions regarding the training’s
effectiveness. Second, outcome-oriented measures, such as tests of knowledge
and performance, can provide essential formative feedback on the adequacy of
the curriculum, delivery methods, and trainer’s performance (Parry & Berdie,

1999), which can help identify needed modifications to the program.

The ten levels in the American Humane Association's model are as follows:
1. Course level - includes the evaluation of the training event or program itself,
and includes ratings of the content, structure, methods, materials, and
delivery of the training.
2. Satisfaction level - refers to trainees’ feelings about the trainer, the quality of

the material presented, the methods of presentation, and the training

environment (i.e., room set-up and temperature).
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3. Opinion level - refers to the trainees’” attitudes toward the value of the
training, perceptions of their own learning, perceptions of the relevance of the
training, an opinion of how the new material fits within their pre-existing

belief system, and their expected utilization of the training on their jobs.

4. Knowledge acquisition level - refers to the degree to which trainees have
learned and can recall information, including facts, definitions, concepts, and
principles. This is most often measured by paper-and-pencil, short answer or
multiple-choice tests.

5. Knowledge comprehension level - refers to the degree to which trainees
understand complex ideas, concepts, and the relationships between these, as
well as their ability to recognize how concepts are used in practice. It also
includes the ability to use knowledge to solve problems. This level is also
frequently measured by a paper and pencil test, but the test items require a

greater ability to integrate and apply the course material.

6. Skill demonstration level - refers to the actual application of new learning in
the performance of a task, within the controlled environment of the training
class or activity. It requires the trainee to apply learned material in new and
concrete situations, but while still in the classroom. This is often done

through simulations, exercises, and other experiential activities.

7. Skill transfer level - requires trainees to apply newly learned knowledge and
skills in direct practice situations outside the classroom, most often in the job
environment. Evaluation strategies at this level include Participant Action
Plans, observation of trainee performance on the job, feedback from

supervisors, and case record reviews.

8. Agency impact, 9. Client outcomes, 10. Community impact levels - these
advanced levels address the impact of training at the agency, client, and
community levels respectively. Evaluation at these levels might address the
impact of a substance abuse training program on patterns of service
utilization, or, the degree of interagency collaboration in case management
and referral. A cost-benefit analysis might also be conducted at agency, client,

or community levels.
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V. Potential Evaluation Strategies for the OCWTP

In Deliverable 7 of the 2001-05 OCWTP Request for Proposal, several potential
evaluation strategies were delineated to evaluate outcomes of OCWTP training.
These included: 1) pre- and post-test assessments of knowledge;

2) assessment of participant skill development; and 3) assessment of the extent of
transfer of learning from training to the job, including factors that promote or
hinder learning on the job. These three objectives reflect four of AHA's ten
levels of evaluation; knowledge acquisition, knowledge comprehension, skill
demonstration, and skill transfer. Conducting evaluation research at all four
levels will require the OCWTP to develop different evaluation criteria, research
methodologies, data collection and analysis procedures, and differential use of

statistics for each of the four identified evaluation levels.

The research strategies included in this section are divided into two major
categories: methods of data collection, and methods of research study design.
Several potential methodologies will be presented here, with a description of
each methodology, its strengths and limitations, barriers to its use, and its
practical applications in addressing various levels of evaluation. Data collection
methodologies include surveys, interviews, focus groups, observations,
embedded evaluation, use of technologies such as the Classroom Performance
System (CPS), and administrative reviews. Research design methodologies

include cross-sectional, longitudinal, and pre-test/post-test designs.
Formative and Summative Evaluations

There are two general types of evaluations: formative and summative. Formative
evaluation is a critical component of an effective training program. It is an
ongoing strategy to monitor the training program to see if it is operating as
effectively and efficiently as possible (Unrau, Gabor & Grinnell, 2001) and to
implement continuous quality improvement. While formative evaluations often
concurrently gather information regarding training outcomes, their ultimate
purpose is to improve the quality, relevance, and delivery of the training activity
or program. Summative evaluations gather relevant data to determine whether

the training program has resulted in certain predetermined outcomes. For
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example, a summative evaluation of training effectiveness might determine if a

skill taught in training is reflected in the daily work of the trainees.

Formative evaluation is most appropriate for evaluating training at Kirkpatrick’s
Level I, which uses participant feedback to measure the quality of the training
event itself and the participants' perceptions of the relevance of the training to
their work. Kirkpatrick’s Level I corresponds to the AHA model's Level 1 -

Course, Level 2-Satisfaction, and Level 3-Opinion.

Methods of Data Collection for Formative Evaluation

Several data collection methods are frequently used in formative evaluations.
They include surveys, interviews, and focus groups. Each of these methods will

be examined individually, including their strengths, limitations and barriers.
A. Surveys

Surveys are valuable tools for formative evaluation research. Survey instruments
can include written questionnaires or survey forms, tests, or standardized
inventories and protocols. The main goal of surveys is to gather information
and/or opinions from a large enough sample of people to validly describe them
as a group. Although surveys require more planning than do focus groups or
personal interviews, they also provide data that is more objective and scientific.
Because a much larger sample can be used with survey research, the findings
from the sampled group can be more accurately generalized to the total
population represented by the sample. For example, when trainees are sampled
in a precise manner, such as randomly surveying every fifth trainee, there is a
high degree of confidence about the validity and reliability of the findings for all
trainees (Royce & Thyer, 1996).

However, creating survey questions that yield valid and reliable results can be
difficult (Unrau, Gabor, & Grinnell, 2001). To generate valid and reliable results,
survey questions must be clearly phrased, well-articulated, easily
understandable to the respondent, and must actually measure what they are

intended to measure. Many design and development problems can decrease the
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validity of results. For example, directions to complete the survey may be too
vague; questions may be confusing; and multiple choice questions may have
more than one correct answer. While the benefits of well-developed surveys are
clear, developing a reliable and valid survey instrument can be a time-

consuming and expensive endeavor.

There are two basic types of surveys: non standardized and standardized. Non
standardized surveys do not have previously established validity or reliability.
In other words, the survey instrument has not been previously tested to
determine a high degree of accuracy and consistency in the format of the
questions and the potential responses. Non standardized surveys are used
when standardized surveys are not available, or are not appropriate to answer
the research question. Thus, while non standardized surveys can provide

extensive data, we cannot be assured that the data is reliable or valid.

Standardized surveys are scientifically constructed to measure one specific
variable (Williams, Unrau, & Grinnell, 1998). An example of a standardized
survey would be the Beck Depression Inventory, which has been tested
hundreds of times with various populations, and has yielded consistent and

accurate results in determining a client’s level of depression.
Strengths of Survey Research

The strengths of survey research include:

* There is a high potential for objectivity at a lower cost than other forms of

data collection.

* Unlike interviews and focus groups, evaluation participants can read and

respond to survey questions at their own pace.

* Seeing the questions in a written form is often an advantage, in that it

facilitates comprehension by respondents.

* The anonymity of a written survey may promote more honesty than
would be comfortable for respondents in an interpersonal situation, such

as an interview or focus group.
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Surveys are less time consuming and relatively easy to administer when
compared to other forms of data collection. Because they are easy to
implement, they can gather important data from a large number of
respondents while it is still fresh in their minds, rather than waiting to

schedule interviews or focus groups at some future date.

If the survey instruments are pre-tested and the study sample is
constructed using random sampling methods, the validity and reliability
of the results can be very high.

Liabilities of Survey Research

As with all data collection methods, there are also liabilities in using survey

research, including the following:

Standardized measures are difficult to construct and must be pre-tested
for reliability and validity.

Trainees may react negatively to being surveyed, particularly if
questionnaires are sent to them in the mail, or they must complete a lot of

survey questionnaires for different purposes.

It is difficult to develop survey items that cover complex topics, that
provide in-depth information, or are open-ended enough to allow for a

discussion of broader perspectives (Unrau, Gabor, & Grinnell, 2001).

Mailed surveys often have a low response rate, which requires that many
more surveys be sent out than are needed to assure a large enough
sample.

There may be critical differences between those respondents who send
back the completed surveys and those who do not, which might skew the
results.

If the sample is chosen for convenience, such as surveying only one easily
accessible group of trainees, or only the most available supervisors, the

results cannot be generalized to all trainees or all supervisors.
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* Because there is no interaction between the evaluator and the trainee,

there is no opportunity to clarify confusing items.

Barriers to Survey Research
Barriers to survey research include:

* Itis time consuming and costly to develop valid and reliable measures,

particularly when attempting to measure multiple variables concurrently.
* There is considerable expense associated with data entry and analysis.

* Because surveys typically sample the respondents' perceptions, beliefs,
and opinions, they are not suitable for obtaining objective measures of

outcomes.

B. Interviews

Interviewing involves participating in a face-to-face or telephone conversation
with selected respondents. One widely-used interview method, often referred
to as "key informant interviews," selects specific people who are considered

knowledgeable about the chosen research questions.

Interviews can be formal and use a highly structured interview schedule or
protocol; or, they can be informal, with a less regimented structure and more
open-ended questions. Structured interview schedules are used when there is
some prior knowledge of the topic being investigated and a particular kind of
information is needed. To obtain such detailed data, questions are included that
probe for specific answers with more depth. When very little is known about an
issue, an informal, unstructured interview permits more free-flowing discussion
and generates information not previously considered. Generally, face-to-face
interviews are more often used to ask questions that permit open-ended
responses (Unrau, Gabor, & Grinnell, 2001).
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Strengths of Interview Research

The strengths of interview research include the following;:

Interviews tend to have a higher response rate than surveys.

Interviews allow for longer, more open-ended responses, subjects tend to
provide more complete and thoughtful answers, and interviewers have an
opportunity to record nonverbal information. This tends to yield more in-

depth data when compared to survey research.

Interviewers can clarify questions for respondents, and subjects are often
more willing to answer sensitive questions in person than on a written
form (Unrau, Gabor, & Grinnell, 2001).

Liabilities of Interview Research

There are also liabilities of interview research.

During the interview process, the interviewee may distort information
through recall error, selective perception, or an unwillingness to disclose

certain information in a face-to-face encounter.

There is a higher chance of introducing researcher bias into the findings,
particularly if the interviewer is not regulated by standardized interview
questions. The interviewer's tendency to use leading questions or to direct

discussion into area